
1 
October 2015 ©FIBAA 

 

FACTORY FIBAA CONSULT 

 

 

 

 

 

 

 

 

 

Writing Learning Outcomes! 
A guideline 

 

What are Learning Outcomes? 

Learning outcomes in higher education are statements of what students are expected to demon-

strate and to have acquired after the successful completion of the courses of a module/learning 

unit1. 

 

How do I write Learning Outcomes?  

For the formulation of learning outcomes, the abilities and the knowledge that the students should 

have acquired as a result of the course/module/learning unit have to be clear. Three steps can 

be distinguished: 

1. Define content and outcomes (aims)2 

2. Choose the active verb appropriate for learning outcome and level of difficulty. 

3. Formulate the learning outcome following this pattern:  

                                                           
1 Institutions that use the European Credit Transfer System often name their learning units “modules”. In this article 

we therefore use module as a synonym for learning units in Higher Education Institutions.  
2 Note that the learning outcomes of a course (and of a module) are to contribute to the overall outcomes of the 
study programme's qualification profile and that the shift from input (content) to output (knowledge, abilities) is to be 
performed. 
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Example: 

Fig. 1 

Diagram for the Formulation of Learning Outcomes 

For the formulation of learning outcomes, the following (or a similar) beginning of a sentence is 

possible: „At the end of this module / On successful completion of the module students are/should 

be able to…"  

 
 

 

 

 

 

 

 

 

 

 

Fig. 2 

Guidelines for the Formulation of Learning Outcomes 

 For a module of average size, the formulation of approximately six learning outcomes is 

common, 

 learning outcomes can be arranged in bullet points, 

 ideally, a learning outcome should contain of one sentence (if necessary, more than one 

sentence can be used for clarity), 

 complicated sentences should be avoided. Simple and unambiguous terms should be 

used when describing the content to ensure an easy understanding by everyone (internal 

and external), 

 learning outcomes should neither be too general nor too specific, 

 learning outcomes must be capable of being assessed (in the final examination), 

 learning outcomes are formulated from the students' perspectives (no teaching objec-

tives), 

 learning outcomes within a study programme (not within a module) should be located at 

every level (of taxonomy), not just at the lower levels.  
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Tool: Classification of Learning Outcomes 

Learning outcomes are located at different levels which can be described with verbs and which 

are arranged by ascending degrees of difficulty or of control. 

Anderson/Krathwohl, in their taxonomy, chose six levels, as shown in the example below. How-

ever, other systems of reference may be used as well. 

Fig. 3 

Tool: Verbs for the Formulation of Learning Outcomes 

When formulating learning outcomes, the more general verbs of a stage model as seen above 

should not be employed. Instead, active verbs specifically describing the learning outcome's 

"level of competence" should be used. Here, it can be helpful to take into account the wording of 

the module's examination questions. Lists in which verbs are arranged in accordance to their 

respective levels of competence can be another useful tool in the formulating of learning out-

comes. In the following, some examples are given of cognitive and affective verbs, which are the 

most commonly conveyed types in the area of higher education. 

 

Affective Verbs 
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Fig. 4 

Cognitive Verbs
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Fig. 5 

 

Sources of Figures 

Fig. 1: own figure 
Fig. 2: Levels of Taxonomy: http://img.docstoccdn.com/thumb/orig/127058647.png.  
Fig. 3: Translation of „Schema zur Formulierung von Lernergebnissen“. TUM (Hrsg.). In: Wegweiser zur Erstellung von Modul-
beschreibungen. Version 2, Stand November 2014 https://www.lehren.tum.de/fileadmin/w00bmo/www/Downloads/The-

men/Studiengaenge_gestalten/Dokumente/TUM_Wegweiser_Modulbeschreibungen_Stand_November_2014.pdf. 
Fig. 4: Learning Taxonomy – Krathwohl's Affective Domaine. University of Connecticut. http://assess-

ment.uconn.edu/docs/LearningTaxonomy_Affective.pdf.  
fig. 5: Learning Taxonomy – Bloom's Cognitive Domain. University of Connecticut. http://assessment.uconn.edu/docs/Learn-
ingTaxonomy_Cognitive.pdf.  

All last accessed on 21 October 2015. 

 

 

 

 

 

 
 

 

Feel free to contact us, we are happy to advise you! 

Sabine Noe        Monika Schröder   
Tel: +49 228 280356 33      Tel: +49 228 280356 32  
Mail: noe@fibaa.org      Mail: schroeder@fibaa.org 

FIBAA Consult Project Leaders 
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